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Introducing Chapter 4

The Exodus event is an important step in God’s divine plan. It
moves humanity closer to the time when God will “be everything to
everyone” (1 Cor 15:28). The word exodus comes from a word that
means “exit” or “departure.” The Book of Exodus covers the Isra-
elites’ slavery in Egypt during the reign of Rameses I (1279-1212
BC) and ends with their journey to independence in a new land.

Exodus opens with an account of Moses’ birth, infancy, and
childhood—a literary device indicating that his life will be one of
great importance. The next significant event is Moses’ meeting
with God at the burning bush (cf. Ex 3). God shares his name with
Moses: “I Am who Am,” from which comes the Biblical name
“Yahweh.”

As further reading of Exodus teaches, what is most important
to people of faith is not just knowing the name of God, but rather
how God is known and what God has done and will do. The reader
of Exodus learns the how and what beginning in Exodus 5 and
the ten plague stories and how they lead to the Israelites’ expul-
sion from Egypt. From these stories, two basic religious points are
made: 1) God keeps his promises to his people, and 2) God is a
God of liberation, not enslavement.

Exodus rei these two by other
key events: the wandering of the Israelites in the desert wilderness,
God'’s provision of food (manna) and water, and the revelation on
Mount Sinai in which the Israelites receive the directions (laws)
about how to live as God’s People. These laws include both the Ten
Commandments and the laws of Moses. As Chapter 4 explains, the
laws of Moses have three sources: (1) the Covenant Code, (2) the
Deuteronomic Code, and (3) the Levitical or “Priestly” Code. All
three of these codes contain civil and religious laws.

The chapter also examines ways that Catholics can live

ding to the Ten C d and the laws of Moses in a
modern context. One way is to practice the Beatitudes preached by
Jesus in the Sermon on the Mount (cf. Mt. 5-7) as an expression
of the “New Law” of the Gospel.

Background Notes for the Teacher

Exodus is the second book of the Pentateuch. Although its author-
ship has been traditionally ascribed to Moses, it was more likely
compiled and edited in the sixth century BC by a priestly writer.
As with the other books of the Pentateuch, the Exodus compilation
consists of four ancient sources: the Yahwistic (J), Elohistic (E),
Deuteronomic (D), and Priestly (P).

This book serves as an imp pe of New
themes. In Exodus, God leads the Israelites from slavery in Egypt
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to freedom. In the New Testament, Jesus leads God’s People from
the slavery of sin to the freedom of living as children of God. Just
as Moses leads the people and becomes a great lawgiver, so Jesus
leads us to God’s Kingdom and gives us the new law of love. Just
as the Ten Commandments and laws of Moses are ways to live as
God’s People, so Jesus” New Law summarizes the Mosaic Law and
enables us to be faithful to God’s covenant with us.

The Book of Exodus has two main parts: the rescue of the
Israelites from Pharaoh in Egypt (Ex 1:1-15:21) and the journey
from Egypt to Mount Sinai (Ex 12:37-40:38). The narrative shows
us how Yahweh keeps his promises to his people and rescues them
from slavery. God sustains the people throughout their wilderness
trials and brings them to the sacred mountain where they receive
four gifts that identify them as God’s people: a leader (Moses), a
law (the Ten Commandments), a temple (the desert tabernacle with
its ministers and ritual), and land.

Resources

Printed Materials

Clifford, Richard J., S.J. “Exodus” in The New Jerome Bibli-
cal Commentary, ed. by Raymond E. Brown, S.S., Joseph
A. Fitzmyer, S.J., Roland E. Murphy, O.Carm. (Englewood
Cliffs, NJ: Prentice Hall, 1990), pp. 44-60.

Craghan, John F. “Exodus” in The Collegeville Bible Commen-
tary, ed. by Dianne Bergant, C.S.A. and Robert J. Karris,
0.EM. (Collegeville, MN: The Liturgical Press, 1989), pp.
79-114.

“Exodus, The” and “Exodus, The Book of” in The Oxford Com-
panion to the Bible, ed. by Bruce M. Metzger and Michael
D. Coogan. (New York, NY: Oxford University Press,
1993), pp. 209-217.

“Exodus” and “Exodus, Book of” in Dictionary of the Bible, ed.
by John L. McKenzie, S.J.(New York, NY: Macmillan Pub-
lishing Co., Inc., 1965), pp. 255-258.

McCarter, P. Kyle, Jr. “Exodus™ in HarperCollins Bible Com-
mentary Revised Edition, ed. by James L. Mays. (San Fran-
cisco, CA: Harper & Row Publishers, 2000), pp. 119-144.

Audiovisual Materials

A&E Old Testament Video Collection: Moses (British Broad-
casting Corporation)—50 minutes—Shows the call of
Moses and the Exodus event. Produced in 1996.




Exodus: Volume 1 (Cokesbury)—80 minutes—Dr. Maxie Dun-
nam covers the first seven chapters of Exodus, including a
discussion of Moses’ birth, the burning bush, and Pharaoh’s
stubbornness.

Exodus: Volume 2 (Cokesbury)—80 minutes—Dr. Maxie
Dunnam discusses Exodus 8-20: the ten plagues, cross-
ing the Red Sea, wandering in the desert, and the Ten
Commandments.

Exodus: Volume 3 (Cokesbury)—80 minutes—Dr. Maxie Dun-
nam covers Exodus chapters 21-40, discussing the Ark of
the Covenant, the tabernacle, and the mercy seat.

Moses (available from Vision Video)—184 minutes—After God
appears to him in a burning bush, Moses becomes the leader
and spokesman for the Israelite people who are slaves in
Egypt. Eventually, he is able to lead his people to freedom
across the Red Sea.

Power Tools: Ten Commandments (Concordia)—33 minutes—
This presentation teaches the facts about the Ten Command-
‘ments and then uses “power tools” to help students apply
the Ten Commandments to their own lives.

The Ten Commandments (Mass Media)—219 minutes—This
classic movie, starring Charlton Heston, covers the events in
the life of Moses. Included are his birth, his rise to leader-
ship, and his successful liberation of his people.

Internet Links

http://magma.national hi gm/eg,
Geographic’s Treasures of Egypt includes many photos of
Egypt and links to other sites.
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National

www.memphis.edu/egypt—Presents a tour of the Institute of
Egyptian Art and Archaeology at the University of Memphis
to see more than 150 objects from 3500 BC-AD 700. The
collection includes mummies, religious and funerary items,
and jewelry.

www.egyptianmuseum.org—Offers a virtual tour of the Rosicru-
cian Egyptian Museum in San Jose, California, as well as
educational resources for teachers about ancient Egypt.

http:/mv.vatican.va/3_EN/pages/MEZ/MEZ_Main.html—See
virtual images from the Gregorian Egyptian Museum, part
of the Vatican Museum.

www.ancientegypt.co.uk/menu.html—This site of the British
Museum provides interactive information about ancient
Egypt, including short games and Webquests for students to
complete.

www.jewfaq.org/index.htm—This site presents rules or facts
about the Hebrew language and Jewish beliefs in addition to
other facts about Judaism.

www.myjewishlearning.com—Provides updated educational
information about Jewish history, beliefs, texts, and every-
day life.

Relevant Teachings from Church

Documents

* By the covenant God formed his people and revealed his law
to them through Moses. (CCC, 72)
The Old Law is the first stage of revealed law. Its moral
prescriptions are summed up in the Ten Commandments.
(ccc, 1980)
The Law of Moses contains many truths naturally accessible
to reason. God has revealed them because men did not read
them in their hearts. (CCC, 1981)
The Decalogue contains a privileged expression of the natural
law. It is made known to us by divine revelation and by human
reason. (CCC, 2080)

By his covenant with Abraham (see Gn 15:18) and, through
Moses, with the race of Israel (see Ex 24:8), [God] acquired
a people for himself, and to them he revealed himself in
words and deeds as the one, true, living God. (see Vatican II,
Dogmatic Constitution on Divine Revelation, 14)

[After the era of the patriarchs,] [God] taught [Israel], through
Moses and the prophets, to recognize him as the only living
and true God, as a provident Father and just judge. (see Vatican
11, Dogmatic Constitution on Divine Revelation, 3)

Music Suggestions

“Be Not Afraid” by Bob Dufford, S.J. from Earthen Vessels,
Glory & Praise 1, or Young People’s Glory & Praise (OCP
[NALRY]); Celebrate or Gather (GIA); Breaking Bread
(OCP).

“Come to the Water” by John Foley, SJ, from Wood Hath Hope
or Glory & Praise 2 (OCP [NALRY]); Gather (GIA); Break-
ing Bread (OCP).

“Go Down, Moses” (African American Spiritual) from Lead Me,
Guide Me or Gather (GIA).

“Here I Am, Lord” by Dan Schutte from Lord of Light or Glory
& Praise 3 (OCP [NALRY]); Celebrate or Gather (GIA);
Spirit Song or Breaking Bread (OCP).

“Lift Up Your Hearts” by Roc O’Connor, S.J., from Lord of
Light or Glory & Praise 3 (OCP [NALR)); Gather (GIA);
Breaking Bread (OCP).

“Psalm 95: If Today You Hear God’s Voice” by David Haas from
Gather (GIA).

“Shepherd of Souls” by James Montgomery from Worship II or
Gather (GIA); Breaking Bread (OCP).

“Song at the Sea/Exodus 15” by Niamh O’Kelly-Fischer in
Gather (GIA).

“Unless A Grain of Wheat” by Bob Hurd from Breaking Bread
(OCPY); Gather (GIA).
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“Wade in the Water” (African American Spiritual) in Lead Me,
Guide Me or Gather (GIA).

“You Are All We Have” by Francis Patrick O’Brien in Gather
(GIA).

Advance Preparations

+  Prepare any handouts you plan to use with the class and obtain
and view any videos or Internet resources you wish to include
in your lesson plans.

Obtain a recording of any music you wish to include in the
prayer service (see page 126 of the TWE) or at any other point
during a lesson.

Arrange for a student, parent, or school staff person to show
some home movies of his or her infancy while then describing
how these formative years contributed to the kind of person
he or she is now.

Arrange for a rabbi or practicing Jew to speak to the students
on the symbols and practice of the Passover celebration.
Gather together the supplies the students will need to make
collages: magazines, scissors, drawing paper, and glue (see
page 119 of the TWE).

Have large pieces of butcher paper available for the students
to do the map suggested in the “Learn by Doing” activity
(page 125).

Chapter Objectives and Assessment
Essential Question

How do the experiences of God’s People and their laws apply to
our lives today?

Chapter Objective

Students will be able to:

+  Compare and contrast the Ten Commandments, the Covenant
Code, the Deuteronomic Code, and the Levitical Code.

Performance Assessment Project

The life that is prescribed for the Israelites in the Torah is in many
ways different from our lives today, yet modern morality is founded
upon Mosaic Law. Have the students complete a detailed table
comparing and contrasting the Ten Commandments, the Covenant
Code, the Deuteronomic Code, and the Levitical Code. Then, ask
that they each write a short essay explaining how they think the
0ld Testament Laws apply to our lives today.
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Introduction

Lesson Objectives
Students will be able to:

summarize the origin, significance, and pattern of the
Book of Exodus.

Lesson Assessment

Thirty-second Summary

For Review Questions

BeII -Ringers
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Direct Instruction: Print this question on the
board: “What do the primeval history stories
teach us about God and his will?” Have the stu-
dents record their answers and discuss.

Possible Answers:
God’s will is to create a people in his image—
both male and female.
God’s will is peace, not violence. Violence is
considered sinful in these stories. God creates
in peace—it is humans that bring violence. The
flood story suggests that God was so sickened
by human violence that God regretted creating
‘humanity.
God’s will is trust and truthfulness—not the lies
and deceptions of human beings in their society.
God’s will is care for creation—not destruction
and exploitation.
God’s will is joyful diversity—not forced
unification.
God is not impressed with how great our human
material accomplishments are, but with how we
care for each other, and also how we care for the
created environment.

Group Discussion: Introduce the theme of “jour-
ney”—present in the Israelites’ journey from
slavery to freedom. Ask the students to think about
an important journey they have made and discuss in
groups of three:
= How long did the journey last?
= Where did they go?

What happened first?

What supplies or equipment did they need to
take with them?

The Book of Exodus tells the story of the
Israelites’ escape from slavery into a new
‘covenant with God on Mount Sinai.

Introduction FOREIGN RULERS IN EGYPT
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The orgins of the Ten Commandments and their
meaning for peopl today will be coveredin this chap-
{erin the contestof the Book of Exodus. The Book of

o Background Information

Records of Slaves

Slavery of foreign laborers is recorded in the ancient papyri of
Egypt. Among these slaves were Syrians and Canaanites (the
Israelites). These slaves were involved in building projects at
Pithom and Rameses. The Israelites were most likely slaves in
Egypt during the New Kingdom (1550-1970 BC). Rameses II
reigned from 1279-1212 BC, the time that the Exodus report-
edly began. The Exodus journey took approximately forty years
to complete.
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Answers to the For Review Questions
(page 83)

The stories of Exodus were probably collected and edited
at the time of the Babylonian Exile, about seven hundred
years after the events took place. The Israelites in captivity
in Babylon would have identified with their ancestors who
were slaves in Egypt. Just as God freed the slaves, so they
could hope that God would free them and restore them to
the land of Tsrael.

While the Hyksos were in power in Egypt, the government
would have welcomed the Israelites. They could even aspire
to positions of power, as did Joseph. When the Egyptians
regained power and exiled the Hyksos, they would have
turned against the Israelites, even making them slaves.

The Ten Commandments are the basic moral laws given by
God to his people. These “ten words,” as they are known,
sum up and proclaim God’s law.

Choose one person from each triad to summa-
rize for the entire class the “journeys” that were
discussed.

Teachmg Approaches
Direct Instruction: Introduce the Book of Exodus.
You may wish to have the students turn to the in-
troduction to Exodus in their bibles. Highlight the
principal divisions of the book outlined in the intro-
duction. Compare this outline with the major steps
offered on page 83.

Direct Instruction: Explain how Exodus 1 is

a transitional chapter that bridges the story of
Joseph to Moses. Call on several good readers to
read Exodus 1 aloud as the others follow along in
their bibles.

Direct Instruction: Refer to the stories of journeys
that were shared by the students and explain further
how Exodus covers an important journey made by
the Israelites. The journey starts in northeastern
Egypt and ends in Canaan, the site of modern-day
Israel and Palestine.

Video Presentation: Choose and play a video
that details the geography of northeastern Egypt
and the Nile (e.g., see Internet link to National
Geographic's Treasures of Egypt).

Direct Instruction: Allow class time for the
students to read the Introduction and short feature,
“The Hyksos—Foreign Rules in Egypt” (page 82).
Explain further that the Hyksos pharaohs resided
in Memphis and Avaris (or Tanis) from 1720-1552
BC. They opened the borders to non-Egyptians,
and allowed these non-Egyptians to rise to power
in their governments. (This may be the time of
Joseph’s rise to power in Egypt.) In 1552 BC,

two native Egyptians from the south—Kamose
and Ahmose—drove the Hyksos back to Syria-
Palestine. When they became the new pharaohs,
they degraded the social status of all Semites in
Egypt to that of slaves.

Individual Assignment: Have the students read
and compare Genesis 47:1-6 to Exodus 1:8-14 on
a piece of paper by noting the difference in the at-
titudes of the pharaohs to the Hebrews in each of
these passages.

Direct Instruction: Point out the paragraphs in

the Introd that share the significance of the
Ten Commandments for people today. Explain that
while many of the individual laws from the Old
Testament are dietary laws, the Ten Commandments
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are based in the natural law and have significance
for all of mankind.

Assessment: Based on the short introduction to the
Book of Exodus, have students write a paragraph or
bullet-point summary of the Book of Exodus that

and an catirely different ime in the e of
Exodus 21

includes information about its origin,

and pattern. Challenge them to speak for thirty

seconds about this topic at their desks. Call on the

number of students that corresponds to the amount

of time you have remaining in class.

Homework Assignment:

= Write answers to For Review questions 1-3,
page 83.
Work on the story of your birth or early child-
hood. Especially focus on how this story tells
what kind of person you are and are becoming.
(See For Reflection assignment, page 83).
Read “The Call of Moses” (pages 83-86)
including the passages in the Book of Exodus
referenced in the text.

The Call of Moses

Lesson Objectives
Students will be able to:
«  describe the life and role of Moses.

+  explain the origin of God’s names.

Lesson Assessment
«  Create a Moses baseball card

*  God name tag

Bell -Ringers
Direct Instruction: Ask students to verbally an-
swer the For Review questions they completed for
homework.
Student Presentations: Call on volunteers to share
the stories they wrote as part of the For Reflection
assignment.

Teachlng Approaches
Direct Instruction: Choose a good reader to read
aloud Exodus 2:1-10. Have the other students fol-
low along in their bibles. Pause at various points to
review and summarize the text.
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Background Information

Moses's Ark
The basket in which baby Moses was put is sometimes referred
to as an “ark.” An ark is simply a chest or box. In this case, it was
covered with tar, or pitch, to prevent water from seeping through.
The story connects with other stories in the Bible. For example:
+  The story of Noah's ark. (Both Noah and Moses are saved
through water.)
The story of the Ark of the Covenant, a portable box the Israelites
carried with them from Mount Sinai until the days of the monar-
chy. This ark symbolized God’s protection and presence.
The story of Jesus’ baptism and the Sacrament of Baptism,
where salvation comes to us through water.

Extending the Lesson
Research at least five other rules or facts about the Hebrew lan-
guage. Use the Intemet (www.jewfag.org/alephbet.htm) and other
sources.
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Group Assignment: Distribute “Biblical Birth
Stories” (Handout 4A). Organize the class in groups
of five. Each student should read and summarize
one of the listed Scripture birth stories. Allow time,
then have the students share summaries of their sto-
ries with the group. Each person should record the
others” summaries on their paper. Next, have the
students compare these birth stories to the stories of
Moses’ birth (Ex 2:1-10). Finally, lead a brief class
discussion that summarizes the groups’ findings
(see Background Information, below).

Class Discussion: Reread Exodus 2:11-22 as need-
ed. Point out that the surrounding cultures in the Old
‘Testament era often thought of the gods as violent.
Moses’ revelation that violence is not the will of God
was extremely significant. Ask the students to share
examples from the news today of people who do or
do not consider violence to be a part of God’s will.

Direct Instruction: Refer to the subsection “I

Am the One Who [s.” Direct the students to read
Exodus 2:23-3:23. Note that this title used for God
is the source of the word Yahweh. Point out the fea-
ture “Does God Have A Name?” (page 84).

Direct Instruction: Remind the students that God’s
name is overshadowed by how God is known and
what God has done and will do. This point is em-
phasized in the Student Text on page 85 and in
Exodus 3:15-17.

Assessment: God goes by various names in the Old

Testament. Have students create nametags for God

that complete the sentence “Hello, my name is...”

and on the back have them write the meaning and
significance of God’s name.

Video Presentation: Choose to play parts of

both films assigned for homework—The Ten

Commandments and The Prince of Egypt. Play the

same scene (e.g., Moses’ reception of the Law)

from both films. Note the differences. Have the
students write their impressions of how Moses was
portrayed in one or both films compared to how he
was described in Scripture. Call on volunteers to
share their impressions. Record a summary of their
responses on the board or overhead.

Class Discussion: Call on students to answer these

questions:

* Is Jehovah a true name of God? Why or why
not? (No. Jehovah was a misread form of
Yahweh.)

* What is the meaning of the name Jesus? (Jesus
literally means “Yahweh saves.”)
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Class Discussion: Refer to the assigned text read-
ing. Allow time for the students to read Exodus
3-4. Point out God’s power in transforming what
first appeared to be a flawed man into a great
leader. Also point out that in the history of our na-
tion we have had unlikely leaders. Franklin Delano
Roosevelt became disabled by polio, and yet he led
the United States through the Great Depression and
served as president for four terms. Ask the students
to name leaders from their peer groups, teams, or
school who have overcome obstacles or flaws to be-
come good leaders.

. Assessment: Have students summarize what they

have learned about Moses by creating a baseball
card for him. For students who have never seen or
collected baseball cards, show them some images
online or find some to bring into class to share as
examples. On one side, have them draw a picture of
Moses. On the back, have students write the most
important information about him. You might sug-
gest that they use categories like: hometown, birth
and death dates, position, key life events, etc.

. Homework Assignment:

Write answers to For Review questions 1-4,
page 86.

Complete the For Reflection assignment (page
86). As an alternative, you may wish to use any
art medium to depict the Israelites’ relationship
with Yahweh while on pilgrimage in the desert.
Read “The Exodus: Confrontation Followed by
Escape” in the Student Text and memorize the
ten plagues (Ex 5-11) and plan to review them
in class.
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+ Moses's name and the incidents surounding bis birth
e significant clues to hisimportance in Seriprure.
« God s known more by what he does than what he i
led (1., YHWH, Adonai, Jchovah, Lord).
s weaknesses, God fifts up Moses as the
O Testument.

A s to the For Revi

Questi

(page 86)

Biblical authors often told amazing birth and infancy stories about important people. Because Moses was important, it
was fitting that there was some mention in the Bible about his miraculous deliverance from death as a baby.

The name Moses is derived from a Hebrew word that means “to draw out.” But Moses is also related to the names of
Egyptian pharaohs. “Mosis” means “son of.” The Pharaoh’s daughter may have given Moses his name to show that he,
though adopted, was also a son of Pharaoh. Furthermore, the name establishes Moses’s Hebrew identity and prefigures
his leadership in drawing out the Hebrew people from Egypt.

Moses had these four objections: (1) He worried that he was the wrong person to rescue the enslaved people. (2) He did
not know the name of the voice who was speaking to him. (3) He worried that the Israelites would not believe him. (4)
He did not have speaking skills to get the job done.

Answers will vary, but students should point out the humility of Moses and the weaknesses he possessed. Despite these
flaws, God chose Moses to lead his people. Modern heroes today are ofien praised for their own strengths and abilities,
not for their dependence on God.
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The Israelites' escape from Eqyp typifies
God's saving work of the liberation of the
oppressed.

The Exodus: C:
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Seth (sod of wind and|
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The Exodus: Confrontation
Followed by Escape

Lesson Objectives
Students will be able to:

describe the theories behind the meaning and organi-
zation of the ten plagues.

explain the evidence that two oral traditions were
combined to form the story of the Israelites’ escape
from Egypt.

Lesson Assessment

Mind-map the theories
Argument/support outline

Bell-Ringers

L,

Class Activity: Call on ten students to line up be-
fore the class. Ask them to recite in order the ten
plagues from Exodus 5-11. If a person misses one
of the plagues, replace him or her with another stu-
dent who stands in the same place. Then have the
group begin again. Continue until all ten plagues
are named in order.

Class Discussion: Share with the students a recent
news item that is weather-related (a flood, drought,
earthquake, wildfire caused by lightning, hurricane,
tornado, frost, etc.). Then form a panel of students
(four or five) and ask them the following questions.
Allow for the other students to offer their feedback:
= What do you think is the relationship between
God and these natural disasters? Where is God
when these events occur?

Does God send these disasters to punish
certain people?
Does God have no power to stop these disasters?

Does God really care what happens to the vic-
tims of such disasters?
Then say that the next part of the Exodus story
deals with nature and what the Israelites came to
believe was its relationship to God.

Teachlng Approaches

Direct Instruction: Explain more about the use
of the divine infliction of plagues as a literary de-
vice in the Bible. In fact, it is used in other places
of the Bible outside Exodus. For example, when
the Philistines were victorious in battle against the
Israelites and stole the Ark of the Covenant, God
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inflicted punishment in the form of mice and tumors
(cf. 1 Sm 4-6). When King David angered God by
taking a national census, God retaliated by sending
a plague that decimated the country (cf. 2 Sm 24).
The plague literary device demonstrates God’s jus-
tice and his mercy toward the victims of injustice.

Group Assignment: Allow students to work in tri-
ads to complete Handout 4B, “The Plagues against
Egypt.” The handout asks the students to compare
the number and order of plagues from three sourc-
es: the Exodus 7:8-13:16, Psalm 78, and Psalm
105. Then, as a class, discuss how these three ac-
counts are similar or different. How many plagues
are listed in each Biblical source? Ask the students
to give possible explanations about why the Bible
seems to contradict itself. (Most likely, the stories
of the plagues were passed down orally th i

S B plagu 2.5, o
. w...\m-mnmmwua.nwm
oo Pharach.

50 C (g 3,4, 49
" Introduced by instruction from God to Moses or
Sl and oppressed. What s important i that God revealed

s nd they understood thic his

4. They esch that carhly power,
ot maintin appression whea God.
o tach thatwith berstion comes

responsibily

The Release from Egypt
Tt appears most kel that, once sgsn, two diffrnr
ook of

o o how th lsacite e Egypt.
Evodus 98 Atthe conclusion of the nine plagues in Exodus 1025

Esodus 913

Esodus 101

Eodus 1021

the centuries. Different tribes developed different
details to the stories.)

Direct Instruction: Explain that the number of
plagues is not nearly as important as believing
something disastrous happened to make Pharaoh
change his mind. Also point out that it is not impor-
tant whether or not the plagues literally happened.
What is important is that God is faithful to his
promises to the descendants of Abraham and Jacob.
God is with them, and he will help them to become
a great nation in their own land.

Class Discussion: Ask the students to summarize
what we can learn from the story of the ten plagues.
Write these ideas on the board and call on the stu-
dents to elaborate each point:

God acts to save his people.
God wills the liberation of slaves.

God remains faithful to his ancient promises
to make the Israelites his people.

Summarize the discussion by re-reading the final
paragraph before the subsection “The Release from
Egypt” (page 88).

Assessment: Have students create a mind map of
the theories surrounding the ten plagues. Supporting
main ideas should include the theories that the
plagues correspond to Egyptian gods or that they
were naturally occurring circumstances.

Journal Assignment: Brainstorm a list of who

or what might enslave people today (see For
Reflection assignment, page 89). Have the students
take note of the list prior to completing the

journal entry.

But look a the words of the Lord to Moses that
begin chapter 11
Then the Lord old Moses, “Oe more p
will bing upon Pharaoh and upon
that be will et you depart.In fact, he
i e i
11:1)
Exodus 10 ended with Moses sying that the sracl-
et Esodus 1 opens with God calling,
discriminting reader will wonder

Handout 4B “The Plagues against
Egypt” Answers

Exodus Psalm 78 Psalm 105

1. blood 1. blood 1. darkness

2. frogs 2. flies 2. blood

3. gnats 3. frogs 3. frogs

4, caterpillars/

difitcs locusts

4. flies/gnats

5. cattle 5. hail/frost 5. hail

6. boils 6. cattle 6. locusts

7. hail 7. firstborn 7. firstborn

8. locusts

9. darkness

10. firstborn
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=z Section in Review
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ForReflection

* What does it mean that“God s s God of berstion
and not enslavement?” Honw i in  form of shavery?

e e s s
(€CG, 1363).Inthe Charehs lnargys the memorial ks

rates Christs Pasovesand it .
cificeChist ofeed onceforall n

Class Discussion: Ask volunteers to share more of
their lists of addictions from the For Reflection as-
signment. Write them on the board. Note that any
form of addiction is a type of slavery. Addictions
can be sinful because they degrade human dignity
and liberty. Follow up this part of the discussion by
having the students comment on how God offers
freedom from addiction.

Direct Instruction: Summarize the text section,
“The Release from Egypt.” Help the students to un-
derstand the possible explanations for how the two
oral traditions were woven together. The Passover
tradition is included in Exodus 10:26 as Moses
speaks of a sacrifice that will be offered to the Lord.
The entire Passover tradition is also included in
Exodus 12. Ask the students to explain how the
Passover story would have evolved if included di-
rectly after the killing of the Hebrew boys at the
time of Moses’ birth (Ex 1:15-16). Finally, point
out again that the key points of the text are that 1)
God keeps his promises to his people and 2) God is
a liberator, not a God who enslaves.

Group Assignment: Allow time for the students
to work in pairs or small groups to complete

the “Passover Today” assignment. Call on some
students to share their list of foods with meal di-
rections. Others can share answers to the four
questions asked of younger children at the Seder
Meal. Two others can retell the story of the Exodus
in their own words.

G Extending the Lesson

Group Presentation: Work with other classmates to organize and plan a Seder Meal for the class to share in the final
class period before the Chapter Test.

Guest Speaker: Allow at least 15-20 minutes for your guest speaker (rabbi or practicing Jew) to speak to the students
on Passover celebrations today. Encourage students to take notes to help in completing the “Passover Today” assignment
on page 89.

Answers to the For Review Questions (page 89)

Not every plague corresponds to an Egyptian god. Furthermore, some of the gods were never worshipped by the
Egyptians at all.

The message: God wills the liberation of slaves and the creation of a people out of the enslaved and oppressed. God
chooses slaves and makes them his people.

The Israelites celebrate a ritual meal and spread the blood of the lamb on their lintels. The angel of death, who kills the
firstborn sons of the Egyptians, sees the blood and spares the sons of the Israelites. Since that time, the Israelites cel-
ebrate the Passover meal, which recounts how the angel passed over them and how God saved them.
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10. Direct Instruction: Connect the Jewish experi-
ence of Passover with the Church’s celebration of
the Eucharist. Point out that deeper meaning of ;
the Eucharist as explained in the Catechism of the ; ] A o

8 tain faith in God after their lib- st God himselt,

Catholic Church, 1364. . | eton om ey D ey

d u o o Ty compain e oo
. Assessment: Have the students show their under- (Bx 16:14) and wter (Ex 17:1-3), and-

standing of the arguments that two oral traditions el el
were combined to from the Israelites’ escape from
Egypt in an outline. Each argument should be sup- o b U el
ported with evidence from the Student Text. 1f £ i d cplnaion

necessary, each piece of evidence should also have
supporting details.

6). Finally, Moses's

o
selct some helpers from among the

(Ex1
with anodher nmywd: coniing

i duin e e ey v s

e Mmg il it i The diiora

urmber, 600,000 (Ex 1237, seems nac

12. Homework Assignment: 86 e bty bigh.Not sty this mmber

o s v o gl s e D g B o pope

o of whole sections of Paestine, it

= Complete most of the work on the “Passover

Today” assignment (page 89). View the
“Judaism 101” website or other resources (also
use Handout 4C, “Seder Food Symbols™) to help
with background information on how Passover
is celebrated today (www.jewfag.org/holi : c:
htm). You will have some more time to finish : Wmm:fw'ﬁ:&ﬂf"‘ffﬁﬁ g
the assignment in the next class period. i

f Numbers:

o Exods e o prlent i the Bokof Numbers. T s YHWHHS
Write answers to For Review questions 1-3, ekl ety e
page 89. Note Scripture references from Exodus

12 to support your answer to Question 3.

Read “The Wandering of the People in the

Wilderness” including the separate feature “Book

of Numbers: Organizing a People” (page 90).
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Soreigners e with the Hebrews (Ex 12338).So it wae 3
09p of mixed ancestry long beore Lsael s formed s
4 mation inthe Promiscd Land.

Section in Review

Quick View

= Despite Gods saving work, the lrclites often comn-
plined and dowlted his abilty to provide fr them in
the widerncse,

+ Alough  large number of Lraclites escaped fom
Egypt,the ctimated 600,000 people may be srac-
ceprably high.

or Review
1. Main Tdex: What s the two prominent themes of
the stories of the lscucliestime spent n the wilder
orethan 2. Main Idea: How might the number of people who
excaped Egypt actually b less thanthe 600,000 cired
in the Book of Exodus
fians 1nd powibly other 3, Criteal Thinking: Read Frederick Dovglss quote
0 the lft. How doss this poin of view rlte to the
expesienc ofth Isaelite afer thei bertion?

it s

ForReflection

“Think about how the two themes of the wilderess sores
are prescnt i your relaronship i

souts has G met throughout o

whom God put i your e tocare for you?

0 Answers to the For Review Questions

(page 91)

Two prominent themes are: (1) Yahweh cares for Israel.
He leads them by day and by night. He also provides food,
water, and protection for their needs. (2) The Israelites are
not grateful for what God is doing. They complain about
Moses and about God himself.

The number 600,000 is close to the entire population of
ancient Palestine. A more reasonable number is six hundred
family groups, or six thousand people. The Hebrew word
for “thousands” can also mean “family group” or “village
group.”

Atno point in the Book of Exodus did the Israelites experi-
ence what Frederick Douglass describes as “flowery beds
of ease.” God expected the Israelites to faithfully work hard
to faithfully maintain their freedom.

The Wandering of the People
in the Wilderness

Lesson Objectives
Students will be able to:

*  describe what life would have been like as an Israelite
wandering in the wilderness.

Assessment
+  Diary Entry

Bell-Ringers

1. Class Discussion: Bring a crate to class with some
treasured items. Tell students that these items rep-
resent what you would want to take with you if you
were told to move immediately and could only be
able to take a few things. Continue by having the
students work in pairs to do the “Relocation” activ-
ity on page 91. Allow time for them to share their
lists with a partner.

Class Discussion: Introduce the lesson of a wan-

dering people who wound up complaining about

their time in the desert. Ask these questions for gen-

eral discussion:

= Is it normal for people to complain, no matter
how good their situation may be? Give exam-
ples for your opinion.
What are some popular complaints teens have
today? How legitimate are these complaints?
What were the complaints of the Israelites in
the desert? Do you think these complaints were
legitimate? Why or why not?

Teachmg Approaches

Video Presentation: Play approximately ten
minutes of a film of Moses, including the time of
wandering in the desert. (See the presentation from
the A&E Old Testament Video Collection on Moses
on page 100 of the TWE.)
Direct Instruction: Highlight some of the im-
portant events from the desert from Scripture,
including:

The Quail and Manna (Ex 16:4-15)

Water from the Rock (Ex 17:1-7)

Battle with Amalek (Ex 17:8-16)

Origins of Elders, Tribes of Israel (Ex 18:17-27)
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Individual Assignment: Call on students to share
part or all of their reports on slavery based on the
quotation from Frederick Douglass. The Religious
Tolerance website offers some background informa- R e e
tion on the issue. See www.religioustolerance.org/ lives.
chr_slav.htm.

comes the Luw of Moses, o cld
Assessment: Have the students create diary entries I The 10N OF the ot of e e s s
as if they were wandering in the desert with the Law at Mount Si“:i T b gt o v
Israelites. Remind the students that in reality, the . : A
Israelites would not have had the materials or the . ofthe S Gims, ol i s s
education to create the diaries. This activity is for S Smed bl e o ool T Comnandc eoid e prin
students to show their understanding of the experi- ‘vith God 1t Mount inithat they flly:

Hebrew ling of

ences that the Israelites had. Consider allowing the = Covenant
students to read their diary entries to the class. Ol 4 . il ilarihveed
S the ot impoctant oot of he

Homework Assignment: % Old Tsament s osibed, Emetially,

- i ¢ ey bprmnain,wih g
= Answer the For Review questions 1-3, page 91. 3 et

a3 i | Lord, am your God” (Ex 20:2)—but this.
= Complete the For Reflection assignment, sem ety b

page 91. Try to write the entry in narrative form, i tovs
rather than just making a list of several random Book of Exodus becausc al the people
times God has been present to you. Also include

times when you have “murmured” against God.

Pt st e piid b Rades i

Memorize the Ten Commandments as listed on 8L it e e 0 Gt 4 of H
page 260 of the Catholic Handbook for Faith in 2 e
the Student Text. i Rl ure Thercor,

o) ¢

Read “The Reception of the Law at Mount e e e pr e e e people ik s G Rathe
Sinai,” “Hebrew Understanding of Covenant,”

and “The Ten Commandments” in the

Student Text (pages 92-95).
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The Reception of the Law at
Mount Sinai

Lesson Objectives
Students will be able to:
*  describe the key parts of the Ten Commandments.

Lesson Assessment
«  For Review Questions

¢ Ten Commandments Essay

Bell -Ringers
Class Activity: Call on students to recite the Ten
di in order. Or, make a game of it by

Falsely accusing another Israclie of a crime it
forbidden.
10. Acting on desires for 8 neighbonsposition or posscs-
sioms i forbidden.

against this Commandment.

11l. Remember to keep holy the Sabbath

day.

The Sabbath was s aside by God,to remind us of the
T

Because these Ten C “
ditectly t the Icuelie people, th tradition arose ate
in Hebrew istory, and into the period of Christanity,

ing baptismal candidates. As such, “th tradition of the
n

s day inended for peopl to rest fromnthei work and
1o prise God for his works of Sabvation,

JESUS CHRIST IS LORD

TRAVEL CENTER

signifcance” o th Ten Commandment (CCC, 2064,
The Ten Commandments state clearly what s
required in the law of love of God and neighbor and

askmg each student to recite one commandment,
moving in order around the room. If there is an

incorrect response, start over with the first com-
mandment and the next student.

Teachmg Approaches
‘Writing Assignment: Check the students’ com-
ion of the reading Print the
following questions on the board or overhead. Have
students write their answers and either exchange
with a partner for correction, or hand them in.

What is another name for the Law of Moses?
(The Torah)

‘What is a covenant? (an agreement between
God and people)

What was God’s obligation in the Sinai
Covenant? (to be the God of his people)

What was the Israelites’ obligation in the Sinai
Covenant? (to obey the law and to worship God)

What is the centerpiece of ancient Biblical law?
(the Ten Commandments)

What are the three different collections of laws
in the books of Moses? (The Covenant Code—
Exodus 20-23, the Deuteronomic Code—Dt
5-28, and the Levitical Code—Book of
Leviticus.)
Direct Instruction: Review the basic principles of
natural law. Explain that the Ten Commandments
provide the principal commandments of natural law
(see page 92).
Group Activity: There is a lot of information about
the Ten Commandments in this section. Have stu-
dents Jigsaw-read the information about each of
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Review Session

Bell-Ringers
1. Direct Instruction: Review ways that the Gospel
of Matthew treats Jesus as the new Moses. Check
the students’ answers to the “Reviewing the
Connection” exercise.
Answers:
= Ex 2:1-10 and Mt 2:13-15 (Moses and Jesus
were each threatened from the time of their
births.)
Ex 20:1-17 and Mt 5:1-12 (Moses gave the old
Law to his people; Jesus offered the New Law
of Love in the Beatitudes.)
Ex 14:21-22 and Mt 14:25-33 (Both walked
over bodies of water.)
Ex 16:4-15 and Mt 14:13-21 (Moses fed the
people with manna; Jesus fed the people with
bread miraculously taken from five loaves and
two fish.)
Ex 1:2-5 and Mt 1:1-5 (Moses and Jesus share
the same ancestors.)
Ex 12:1-27 and Mt 26:26-29 (Moses initiated
the Passover ritual, and Jesus the Eucharist.)
Student Presentations: Allow students who
worked on any of the enrichment exercises assigned
at the end of the previous lesson to share their work.
Display the Beatitude collages and other art proj-
ects around the room. Add details to the reports
on Jewish dietary laws and the Jubilee Year (see
Background Information, below).

Chapter 4 Review

=

Promiscd Land of

Further Reflections

T Mowes, G revested i divine name: YHWH, which means, T who 1 m”

Caneec

i Egype. He

et Bt

The covenao

heioe The

“Ten Commandments e central o the S Covenaat.
e i

1. Rather in every Passove,
I the New

i i Eucharist, Chrit Pasover

o ade psene The scrifice of Cheis o the Cross i made present once and for ll.

Vocabulary Review

Dirctons: Provide an cxample o eich o the lloving:
1. Ten Commandens

2. ol

T

4. hgouslave
5. punitie jusice
[ap————
7, Conenant e
& tomofserice
9. puityloms
10, lavs ofobiee

Performance Assessment Project
Though e tha s prescrbed fothe Tracites i the Torl i i iy whys diffsc fom today, modern

Cade, Desteranomic Code, 0 Levitical Cade. T, write a shoe coay cxplining why you think the
(Ol Testment Laws pply w ourfves today.

Vocabulary Review Answers
See pages 93-95.
See page 92.

See page 97.

See page 97.

See page 97.

See page 97.

See pages 97-98.
See page 98.

. See pages 98-100.
10. See page 100.

St I S s SR e R
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Called to Prayer

Iwillsing to the Lord, for be i gloriously triumphant;
borse and chariot he has cast into the sea.

My strength and my courage is the Lord,
and be has been my savior.

He is my God, I praise hims;:
The God of my father, I extol bim.

The Lord is a swarrior,
Lord i his name!

MIIARY t Ja1dey)

+ Reflction: Th
et e it ol

+ Meditaion: Which description of God (gloriouly ramphant, my srengah,my courage,my sivos, God
of oy it i i i o s gy

ifetme.

Notes
X

1028-29),

(Bx12) i dbedin Es 1431,

2 your Jews
o leam sbout and enjoy.

1 the Mossc Law it was  way o pay debts, and the term was trditionally seven years.

bk ot b, e et of bt

s,
hare of Ly 115-6),

0 Learn by Doing

Create a hand-drawn map that traces some of the places on
the route of the Exodus. Include places mentioned in the follow-
ing Scripture passages:

*  Exodus 12:37

*  Exodus 13:20

*  Exodus 14:22

+  Exodus 15:22
*  Exodus 15:23

*  Exodus 15:27

«  Exodus 16:1

*  Exodus 17:1

*  Exodus 19:18

*  Numbers 20:1

*  Numbers 20:22
+  Numbers 33:50

Joshua 3:1

Teachmg Approaches

Group Activity: Discuss the “Learn by Doing”
activity. Pass out butcher paper and markers. Have
the students work in pairs to draw a map of the
Israelites’ pilgrimage through the desert. Have them
include the following places:
* Rameses (Ex 12:37)

Succoth (Ex 13:20)

Red Sea (Ex 14:22)

Desert of Shur (Ex 15:22)

Marah (Ex 15:23)

Elim (Ex 15:27)

Desert of Sin (Ex 16:1)

Rephidim (Ex 17:1)

Mount Sinai (Ex 19:18)

Kadesh (Nm 20:1)

Mount Hor (Nm 20:22)

Plains of Moab (Nm 33:50)

From Shittim to the River Jordan (Jos 3:1)
Point out the passage in Exodus 13:17 that explains

that God did not lead the Israelites on the shortest
route to help them avoid the land of the Philistines.

Individual Assignment: Assign the students to
read Deuteronomy 32:48-52; 34:1-12. Ask:

= What is the reason given for Moses’ death
before the Israelites entered the Promised Land?
(His disobedience at Meribah.)

How old was Moses when he died? (120;
explain that Moses probably didn’t live that
long. Advanced age in the Bible is a literary
device to show that God has favored that person.
Because Moses was an extraordinary prophet of
God, who spoke to God face to face, the author
of Deuteronomy had him live to a very old age.)
What do you think is the overall message of the
Bible passage you just read? (Death is punish-
ment for sin. Life means obeying God.)
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3. Direct Instruction: Quiz the students on the defi-
nitions of the following vocabulary terms: civil
laws, natural law, religious laws, elders, Hyksos,
Jubilee, “murmurings,” punitive justice, and restor-
ative justice. Assure students can identify the Sinai
Covenant, the Hebrews’ names for God, and the
meaning of Moses’ name. Also ask again some or
all of the For Review questions from the chapter to
help the students prepare for the Chapter Test.

Individual Assignment: Have students complete
the Vocabulary Review section of the chapter re-
view. When they are finished, have them record
their answers on the board, or ask students to share
their answers orally.

Prayer Experience: Read together the excerpt
from the canticle of Moses, which he said shortly
after the crossing of the Red Sea (Ex 15:1-3).
Guide the students through the three-part reflection
process and have them journal about their reactions
to each question prompt. If there is time, have the
students share their reactions as a class or in groups.
Homework Assignment:

= Study for the Chapter 4 Test.

Background Information

Jewish Dietary Laws

The Kashrut is the body of laws dealing with what foods Jews can and cannot eat and how these foods must be prepared. The
word kosher comes from Kashrut, It means “fit, proper, or correct.” (See also “Animals with Cloven-Footed Hoofs That Chew
the Cud,” on page 120 of the TWE). Here are the basic Jewish dietary laws:

Do not eat certain animals (camel, rock badger, hare, pig, lobsters, oysters, shrimp, clams, crabs, rodents, reptiles, amphib-
jans, insects, etc.). Do not eat the flesh, organs, eggs, or meat of the forbidden animals.

Kill the allowed animals according to Jewish law.
Drain all blood from the allowed meat before eating it.
Do not eat certain parts of allowed animals.

Do not eat meat with dairy.

Use separate utensils for meat and dairy. Utensils that have come in contact with one of these foods may not be used for the
other.

Do not eat or drink grape products made by non-Jews.

Jubilee Year Today

Many farmers today rotate their crops or let certain fields lie fallow so that they may replenish themselves of nutrients. Also, Pope
John Paul T1 declared 2000 a Jubilee Year. Pope John Paul Il encouraged government leaders to forgive criminals and release
them from prison. He specifically prodded the Italian government to release his would-be assassin from prison, and it was done.
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Chapter 4 Assessment

Teachmg Approaches
Chapter Test: Allow a brief time for review. Then
administer the Chapter 4 Test. Each question is
worth four points.

Writing Assignment: When students have finished
the test, have them take a copy of the Chapter 4
Performance Assessment Guide (available online
in The Old Testament Performance Assessment
Companion). Have them read through it and start to
plan for the project by copying the sample outline
in the handout.

Direct Instruction: When everyone has com-
pleted the test, introduce the Performance
Assessment Project in more detail. Follow the
teaching approaches outlined in The Old Testament
Performance Assessment Companion.

Chapter 4 Test Answers

Part 1. Matching

1.D;2.B;3.G;4.A;5.C; 6.F; 7.E

Part 2. Multiple Choice

8.b;9.2;10.b; 11.d; 12.¢; 13.d; 14. 2

Part 3. Short Fill-ins

15-16. Any two of the following: “who am I” to go about rescuing people, “who are you” that I should do as you ask, the Isra-

elites will not believe him, and isn’t there someone else God could send?

17. the death of the first-born of the Egyptians

18. murmurings

19. elders

20. Jubilee

21-23. The infant Jesus was threatened by a foreign king; he escaped by going to Egypt; Jesus” law, the Beatitudes, was given

on a mountaintop.

Part 4. Short Answer

24. The ten plagues may represent Egyptian gods. Another theory suggests that the plagues were naturally occurring circumstances.
The arrangement could be a part of a literary technique to express God’s will for the liberation of slaves.

25. The Deuteronomic Code seems to reflect the time of the prophets, who had a keen interest in social justice, while the Covenant
Code was likely much older and presents a less humanized version of slavery and servitude.
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